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Systems in collision?

‘University project of education may be in
jeopardy’ (Tatto and Menter, 2019: p.10).

The framework will
support collaborative
approaches to the
enhancement of course
delivery and provide
opportunities for
networking to strengthen
partnership working and
evidence-based practice
across the education
system (p2).
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•Each element of the framework inter-relates to others through the exchange of information, feedback and
recommendations.
•The University places great importance and value on student involvement in its processes and seeks to promote student
engagement in quality wherever appropriate.
•The Quality Framework applies to all credit-bearing provision, including collaborative programmes with other
institutions where partners are expected to operate similar, if not the same, processes.

Scotland in UK Setting

• Scottish quality framework much less based on
competition between universities – focus on
enhancement and on collaboration across the sector,
including QAA (Scotland)
• Scotland confident in its enhancement-based
approach
• Risks if we do not participate in TEF…and risks if we
do!
• 5/19 Scottish universities participated

Ingvarson and Rowley, 2017

Ingvarson and Rowley (2017)
Quality assurance systems through policies and practices in teacher
education does matter, and we found no country reaching the highest
achievement levels both in future teachers’ knowledge of the content and
teaching and student learning without a strong quality assurance system.
The importance of ensuring that policies designed to promote teacher quality
at each stage are coordinated and mutually supportive. They need to cover
the full spectrum—from policies designed to make teaching an attractive
career to abler students to policies for assuring that entrants to the
profession have attained high standards of performance.
More research is needed on how best practice can be made common
practice in teacher education.
Ingvarson and Rowley (2017, p.189).

Who is responsible for quality assurance?
Ingvarson and Rowley (2017)

•

A characteristic of high-achieving countries in this study is that quality assurance policies and
practices are strong at all three stages—but especially at the stages of recruitment and selection
and accreditation of teacher education programs.

•

Quality assurance arrangements are regarded as a shared responsibility between
governments, teacher education providers, and the profession.

•

They do not regard quality assurance as simply a matter of holding providers more accountable, for
example, through more outcome-based accreditation arrangements. Nor do they focus on higher
entry standards and tougher selection methods without first ensuring that a sufficient proportion of
academically successful students apply for teacher education in the first place.

•

An integrated approach to ensuring the quality of future teachers with shared responsibilities for
recruitment and selection, accreditation of programs, and entry to profession would likely lead to a
system that supports high-quality instruction and student learning.

•

A wide variation in the strength of quality assurance system across countries is to be found at the
initial certification stage (p.191).

Teacher education as a
contested issue and a
public policy problem
(p.12)
University project of
education may be in
jeopardy (p.10).

Tatto and Menter, 2019
These significant changes in the teacher
education landscape have been supported
by national-level policies.
These policies have allowed (1) alternative routes
into teaching under the assumption that these
can help supply schools with an adequate
teaching force; (2) the market to mediate teacher
education provision, under the assumption that
competition will increase quality (Childs and
Menter, 2013) and increasingly (3) externally
driven teacher education program evaluation
schemes which rarely build capacity for selfstudy and improvement (Tatto and Pippin, 2017).

Research in, about and
on teacher education;
research (Tattoo and
Menter, 2019).

Teaching is a noble profession that has played a very significant part in the
creation of today’s social world. The changes that we see in society and in
particular nations have made the profession of teaching all the more
challenging, more challenging than it has been before. And with those
increasing challenges come increasing responsibilities.

Those who teach the teachers of tomorrow have the double responsibility of
ensuring that the beginning teachers they work with are equipped not just for
the schooling of today, within their own nation, but in the schooling – or we
had better say education – of tomorrow, in a world that may become more
genuinely international. Teacher educators must prepare their learners for a
world that is as yet unknown and is certainly uncertain! (Tatto and Minter,
2019: 289).
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