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1. Introduction 

 
The second Symposium on the Self-Evaluation Framework for Initial Teacher Education 

(Education Scotland, 2018) was held online on 8th June 2021 from 09.00-12.30. Similar to the 

first, this second Symposium consisted of two keynotes. The first keynote was presented by  

Professor Rowena Arshad, University of Edinburgh on  Teacher Workforce Diversity – Does it 

Matter?  and the second presented by Professor Aileen Kennedy, University of Strathclyde, 

on Measuring Quality in Initial Teacher Education: 2020 Highlights. The keynotes were then 

followed by a series of workshops from the different university ITE providers. These 

workshops explored issues related to the broad themes of diversity, health and well-being in 

initial teacher education (ITE). The Symposium also included a session launching Initial 

Teacher Education Autism material. 

 

I was again invited by the Organising Committee to act as a critical friend and discussant and 

am delighted to do so. One of the benefits of an online Symposium is the recording of the 

proceedings.  Like many attending the Symposium, I have been able to avoid the frustration 

of having to select specific workshops and missing others. The recording has been invaluable 

in writing this report. I am also grateful to colleagues in Education Scotland, particularly Lise 

Mccaffrey, who worked with me during the Symposium to gather the issues and themes 

discussed in this report. 

 

The purpose of this report is not to provide a detailed account of the Symposium, but instead 

to synthesise some of the themes emerging from the keynotes, the wide ranging examples of 

practice presented in the workshops and the ensuing discussions. Underpinning this process 

is the task of strengthening self-evaluation in ITE and this report looks to capture the key 

issues for ITE in relation to diversity, health and well-being identified in the Symposium. The 

report begins with a brief summary of the issues identified in the first Symposium, Where 

have we been? and is followed by a discussion of emerging issues from the second 

Symposium, Where are we going?.  

 

2. Where have we been? 

 
A number of issues emerged from the first Symposium which we need to keep in mind if 

practice in self-evaluation in ITE around issues of diversity, health and well-being is to be 

deepened across the sector. In the first Symposium among the tensions discussed, was the 

balance between development and accountability. This perennial tension, identified in 

educational research and practice, becomes far less polarised when a genuinely self-

evaluatory stance is adopted. The task for teacher educators is to be able to look critically at 

our own practice and seek ways of making the learning experiences more meaningful and 
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have a greater impact on the development of student teachers as they prepare for their roles 

in school. 

 

A further issue, highlighted in the first Symposium, concerns the question of how we go about 

the process of self-evaluation in a rigorous and systematic manner . At the first Symposium, 

it was clear there was much discussion of practice around numeracy. Ideas related to 

pedagogy and the place of numeracy in the ITE curriculum were exchanged and indeed, the 

source of lively debate. Participants valued listening to and talking with their peers from other 

universities. These were rich conversations with many participants commenting on the fact 

that previously, they had not been able to engage in these kinds of exchanges with peers 

across the universities. Communities of practice can be powerhouses in the generation and 

exchange of ideas around pedagogy and the curriculum and the first Symposium provide a 

forum for such exchanges.  

 

Building a genuine community of practice strengthens the essential critically reflective 

approach central to the process of recognising and addressing the needs of diverse groups of 

learners. Communities of practice can provide valuable feedback from peers who are 

grappling with the same issues. However, it is also a context to crystallise those questions we 

have to ask ourselves. In studies of teachers observing each other in the classroom, the 

teachers reported it was not the feedback they received from their peers that made a 

difference. Instead, it was the act of observing the practice of another teacher, that led 

teachers to question deeply their own practice. 

 

Quality assurance frameworks are often regarded as tools for ‘measurement’ particularly in 

a policy context of performance management. However, transformational development is 

more readily achieved by practitioners using such frameworks to explore their own 

understandings and practice. From the first Symposium, it was clear that when such 

frameworks as the Self-Evaluation Framework for ITE was used individually and collectively, 

it could help: 

• structure a conversation and develop common understandings 

• strengthen critical thinking about practice 

• foster systematic self-evaluation contributing to the planning and development of 

programmes. 

 

So now as a community of practice, with participants, all of whom have a contribution to 

make to ITE, this second Symposium was about the questions we ask ourselves.   

 

The Self-Evaluation Framework for ITE (Education Scotland, 2018) comprises three areas, 

within each of which are a number of themes. The three areas are as follows: 

• Area 1: Leadership and enhancement 

• Area 2: Student experience  
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• Area 3: Outcomes for students  

While these areas and associated key themes provide a broad framework, the discussions at 

the Symposium threw a spotlight specifically on issues related to diversity, health and well-

being in ITE. The next section of the report details sets of issues to be considered by the 

teacher education sector, by individual university providers and by teacher educators. These 

sets of issues were generated from themes that emerged during the keynotes and workshops 

at the Symposium.  

 

3. Where are we going? 

 

One of the key issues emerging from the discussions at this second Symposium is the central 

place of the issues of health, well-being and equity in education. A key theme was that  ITE 

has a critical role to play in enabling student teachers to understand these issues and develop 

attitudes and approaches so they can work productively with diverse groups of learners. 

While issues of equity, health and well-being have become part of the public discourse during 

the Covid-19 pandemic, the question for ITE and for teacher educators, is how to sustain the 

view that these issues are not just about the current context but instead, are the very 

substance of education. All teacher educators need to constantly make the case that issues 

related to diversity and equality and to health and well-being are central to everything 

educators do in whatever educational context. 

 
3a. Self-Evaluation 

 

Two key questions underpinned the discussions: 

• the ‘so what’: what does this mean for our practice as teacher educators around the 

issues of diversity, health and well-being? 

• the ‘now what’: how can we enhance the conditions for effective learning that takes 

account of issues of diversity, health and well-being? 

 

In the discussions there was something very personal about self-evaluation - the emphasis 

was very much on ‘self’. Self-evaluation included looking at our own identity as a teacher 

educator and at this personal level, surfacing some of our unquestioned beliefs. Questioning 

our own assumptions is the means to explore critically our behaviours and sets of practices 

as teachers educators and the impact these have on the student teachers. The ‘self’ also 

related to a collective self,  teacher educators as a particular group who have a responsibility 

towards student teachers, the wider teaching profession and to the learners in school.  

 

Some workshops focussed more on health and well-being, other workshops dealt with issues 

related to diversity. However, strong connections were made across these areas. In addition 

there was a strongly reflective approach in the workshops, where the presenters firstly, set 
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out current developments around the issues of diversity and/or health and well-being and 

secondly, raised questions about the future development of ITE programmes around these 

issues.   

 

There was also a strong sense that, across the sector teacher educators were grappling with 

complex issues, looking to build their own understanding and confidence in addressing with 

issues related to diversity in education and in ensuring a central role of health and well-being 

within the educative process. Questions were also raised about the pedagogy/pedagogies of 

ITE and particularly how to best engage with the student teachers in exploring some of the 

challenging issues. Further, there was a concern to enhance the curriculum of ITE in order 

that programmes both enabled student teachers to understand the significance of these 

issues and to engage confidently and effectively as teachers in classrooms. The questions 

related to: 

 

• ITE,  diversity and the future of the teaching profession 

• Student teacher learning 

• Programme development 

• The curriculum and pedagogies of ITE 

• Developing ourselves as teacher educators 

 

3b. ITE, diversity and the future of the teaching profession 

 

Professor Arshad’s presentation raised issues for all teacher education providers in Scotland 

related to the question of diversity in teacher education.  If we are to develop a genuinely 

inclusive education, a key question for the sector is how we bring about greater 

representation in cohorts of student teachers and consequently, the teaching profession, 

from the different communities of Scotland. This is not about tokenism as Professor Arshad 

reminds us, but is about ensuring the education of student teachers and of learners in school 

reflect their lives and experiences. How we see the world is through our own lens but what 

the discussions at the Symposium powerfully illustrated was, this is one story. There are many 

other stories we need to hear and to enable our student teachers to hear.  

 

A further question concerned how ITE as a sector is addressing diversity in terms of who the 

teacher educators are. How inclusive  and representative is this part of the teaching 

profession? A question emerging from various discussions was of the positionality of teacher 

educators. The concept of positionality has been helpful in education research, leading us to 

focus on research not on but with different groups of educators and learners. Our own 

positionality as individual teacher educators and as a group of professionals within a wider 

education profession, is an important consideration in building a more diverse teaching 

profession.  
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Issues highlighted included: 

• the appreciation of the importance of increased diversity across the teaching 

profession. 

• the identification of possible barriers in the recruitment and selection of students into 

ITE programmes. 

• partnership working and positive action as strategies to address the targets set out in 

the report Teaching in a diverse Scotland: increasing and retaining minority ethnic 

teachers (SG 2018). 

• hearing the voices of diverse groups of student teachers - the different experiences of 

BME student teachers from the MQuITE data. 

 

3c. Student teacher learning 

 

Student teacher learning was the core issue in the workshop discussions and here there were 

two dimensions (1)  the student teachers’ own positionality and their health and well-being 

and (2) their development as teachers capable of addressing these issues in school. 

 

Key issues in student teacher learning included: 

• fostering a strong emotional intelligence, thereby enabling students to understand 

how they respond to situations and their own identity. 

• building on the values embedded in the standards and examining their significance in 

day-to-day practice. 

• building the student teachers’ own vision of their role and contribution to areas 

related to  diversity, health and well-being. 

• enabling students teachers to explore their own positionality and build a sense of their 

identity and self-efficacy, underlining the important contribution they can make. 

• clarifying issues and terms to provide student teachers with conceptual tools from 

theory and research; among the key concepts explored were:  attachment and loss, 

mental health and well-being, anti-racist education, inclusion, decolonisation, racial 

literacy, whiteness, intersectionality, allyship, sustainability. 

• sites of learning and support: recognising the potential of different sites of learning to 

support student teacher development in these areas: working with the voluntary 

sector on issues related to health and wellbeing including mental health; using 

networks to provide support for students from different minority groups; providing 

supportive spaces for student teachers to reflect, explore their own experiences, 

mental health and well-being. 

 

3d. Programme Development 

 

The workshops provided a range of examples of the development of ITE programmes in order 

to address issues related to diversity and equity. An overarching theme was the importance 
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of recognising the position of different groups of learners and hearing their voices and 

experiences in the development of programmes. A significant change, noted in several 

workshops, related to the way in which issues around diversity and around health and well-

being were included in the ITE curriculum. Practice previously had tended to be the provision 

of one-off sessions or ‘day schools’ on specific topics, whereby student teachers were 

introduced to issues related to diversity or health and well-being. However, a strong theme 

in the discussions was the influence of the wider socio-political context. ITE had to engage 

with this context and the issues and questions raised, in order to prepare student teachers 

effectively for their future roles. 

 

Key issues in programme development included: 

• one-off sessions, bolt-on provision on issues related to diversity, equity and health 

and well-being were seen as insufficient in programmes.  

• the importance of building key areas around issues of diversity in all programmes.  

• an increasing awareness of the range of factors and the intersection of these factors 

in shaping the experiences and learning opportunities of different groups of learners. 

• the balance of provision, whether providing specific courses on different issues/areas 

or ensuring issues related to diversity, health and well-being were permeating themes 

across all courses. 

• as a curriculum design approach the use sustaining of student teacher learning using 

a spiral curriculum to revisit themes and issues over the course of the programme. 

• a readiness to be responsive to new questions and issues emerging societally. 

 

3e. The curriculum and pedagogies of ITE 

 

Issues associated with the development of programmes included the design of the ITE 

curriculum and the effectiveness of pedagogical approaches in engaging all student teacher 

learners. The implicit ideological assumptions that have historically underpinned the 

curriculum  of ITE had been surfaced by programme teams  as they explored the question of 

diversity and equality in their programmes. Some workshops examined unquestioned 

assumptions underpinning practice and the means to address these including decolonising 

the curriculum, while other workshops explored pedagogic practice. A shared concern in the 

workshops was the quality of the student teachers’ learning to inform their future 

contribution to curriculum development in school and their own pedagogic practice. 

 

Key issues in relation to the curriculum and pedagogies of ITE included: 

• decolonising the curriculum as a process of problematizing implicit assumptions 

including the issues of power, voice and the legacy of global colonialism. 

• the development of critical thinking and reflection as a core practice: enabling student 

teachers to think about their values and practice and to consider the impact they have 

on learners.  
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• the use of enquiry and collaborative learning approaches to investigate specific issues 

and surface unquestioned assumptions. 

• awareness of the significance of micro-invalidations and micro-aggressions in the day-

to-day experiences of learners in any educational context and the need to challenge 

these. 

• the use of critical pedagogies, drawing from theorists for example, Giroux, Friere. 

• consciously developing pedagogies for justice. 

• pedagogic practices at the centre of which is a readiness to challenge complacency or 

the viewpoint that diversity and health and well-being are peripheral concerns; 

recognising student teachers’ nervousness, discomfort and sometimes unwillingness 

to examine their own behaviours and attitudes. 

• facilitating student teachers through these uncomfortable spaces to enable them to 

avoid simple binaries and recognise complexities. 

• developing practice in teacher education by drawing from the voices and experiences 

of different groups of student teachers; recognising “the fullness of their story”. 

 

3f. Developing ourselves as teacher educators 

 

The discussions at the Symposium highlighted the need for a personal commitment by all 

educators including teacher educators. A consistent theme was our increasing awareness of 

the significance of issues related to diversity, health and well-being and the importance of 

deepening these understandings. 

 

Key issues in our professional learning as teacher educators included: 

• using different lenses to interrogate and develop our own praxis as teacher educators 

and the impact of our approaches on student teachers; the importance of different 

lenses provided by theory, research, programme evaluations, the voices and 

experiences of learners, partners in schools and the wider teaching profession. 

• questioning our own practice to ensure a positive impact on student teachers. 

• strengthening conceptual understanding of key issues for example, racial literacy. 

• a willingness and skill in challenging our own understandings and experience; 

exploring the privilege, status and power of our own positionality. 

• recognising unconscious bias and difference; working with student teachers to 

collectively move from espousing values to living these. 

• a readiness to construct and occupy uncomfortable spaces and to work collaboratively 

with student teachers in grappling with issues related to diversity, equity and health 

and well-being; unpicking unquestioned beliefs and collaboratively re-learning. 

• working collaboratively across the sector on research and development projects to 

develop good practice around issues related to health and well-being and to diversity 

and equality. 
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4. Conclusion 
The theme of this second Symposium very much reflects the wider social concerns which have 

been recently highly significant for schools and for education. Looking back to the inaugural 

Symposium, much has happened in the world including the Covid-19 pandemic.  The 

pandemic made very visible pre-existing inequalities and the discrimination experienced by 

different groups and communities as well as creating further areas of disadvantage and 

marginalisation. The experiences of the pandemic has also placed on the agenda, a concern 

for health and well-being including mental health particularly in relation vulnerable and 

marginalised groups in society. The pandemic also highlighted the importance of education 

within our society and in particular, the role schools play in sustaining their communities. 

While we are beginning to emerge slowly from the pandemic, education will have to continue 

to address the impact of this on the lives of learners and teachers alike for some years to 

come. This second Symposium highlighted many of the issues ITE has to grapple in order to 

prepare student teachers for education in the future. The second Symposium also 

demonstrated the power of teacher educators working in communities of practice to explore 

the issues and approaches used in addressing issues related to health, well-being and equity 

in order to prepare student teachers for this future role in school.  

 

Christine Forde 

University of Glasgow 

 


